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1. SFM assessment strategy

The following extracts are taken from the 2012 PQ Assessment Strategy document

	Exam structure
	All questions compulsory:
	Marks 

(total 100)

	
	Question 1
	20

	
	A further 2 or 3 questions
	15-50


The SFM exam is substantially different from the exams that are set for PC and PD modules. This is a consequence of the fact that the syllabus aims focus on higher level skills (synthesis and evaluation) and the context is a practical case study. The exam aims to test the candidate’s ability to apply knowledge gained throughout the PQ in addressing and providing solutions to a range of practical and strategic problems. This is reflected in the syllabus aims, which focus on skills relating to communication, time management, professional judgement, etc.

The main differences are:

	Length of exam 
	6 hours and 15 minutes, rather than 3 hours.

	Setting
	Practical scenario based on realistic events, issues and problems. Set in fictitious organisation.

	Exam materials
	8-12 pages of pre-seen material (PSM) issued four weeks prior to exam, providing background on the organisation, information on recent events and key concerns, and some indication of likely key themes.

Substantial set of materials (25-30 pages plus copy of PSM) provided at the beginning of the exam, providing a range of documents (memos, emails, reports, etc) for analysis and use in preparing the outputs specified.

	Timings
	Morning session part 1: 9:45 – 12:15

Morning session part2: 12:15 – 13:00

Afternoon session: 14:00 – 17:00

Question 1 is a rapid response question: candidates are allowed 45 minutes in which to read and submit answer to the question. Question 1 is distributed at 12.15 and answers collected at 13.00 (morning session part 2). Answers to remaining questions are collected at the end of the exam day.

	Variable rubric
	Number of questions and marks per question vary within parameters as stated in table above.

	Mark allocation 
	Allocation of marks across the exam paper is related to four criteria rather than to syllabus aims: ie Calculations, Evaluation, Recommendations, and Usefulness (CERU). These criteria are described further below.

	Pass/fail criteria
	40% pass mark (50% for all other modules).

15% minimum score required in each question (ie 15% of marks available in that question).


SFM assessment criteria (CERU)

· Calculations (C): Where a question requires the candidate to apply a numerical technique, determine a figure, perform a set of calculations, etc, marks are awarded for carrying out these tasks. 

· Evaluation (E): Marks are awarded in this category for content in a candidate’s answer that includes relevant and helpful evaluation or analysis of information from the case study materials or of the candidates own calculations.

· Recommendations (R): The R marks are awarded for consistent conclusions and recommendations where these are required by the question.

· Usefulness (U): This category is intended to reflect the fact that candidates are asked to provide practical documents for specified recipients. As well as awarding marks for the presentation of each document, the U category covers aspects such as the appropriateness of tone and language, and the extent to which the document assists the recipient in reaching a decision.

2. How the exam is created

SFM exams (as with the previous FMCS exams) are in the form of a lengthy case study, set in a fictitious organisation. Although the organisation is fictitious, the scenario depicted in the case study is normally based on a real situation faced in the recent past by a public sector organisation. This situation, or set of circumstances, is developed by a team of senior examiners in order to create an assessment that meets the requirements of the SFM syllabus and assessment strategy. The team includes practitioners and academic members. Each case can take 12-18 months to develop, and goes through a rigorous testing process before being approved by the CIPFA Exams Panel.
It is important to note the nature of the assessment and the way it is constructed. The fact that it normally originates from a real set of events and is developed by a team that contains individuals who are currently practitioners in public sector organisations means that the answers the examiners expect from candidates will be focused on practical and useful content, rather than on demonstrating theoretical knowledge. This is clear from the learning outcomes in the syllabus, where issues such as meeting the needs of decision makers are highlighted, and is emphasised further in the guidance provided below in relation to each learning outcome.

3. Expectations of examiners

The examination is intended to reflect tasks and activities that could reasonably be faced by a newly qualified accountant, auditor or financial manager in the context of their workplace. The exam setting means that some of this realism is lost, and the candidate cannot tackle tasks in the same way as they would in the workplace (where resources such as use of computing facilities, checking previous documents produced by the organisation, asking colleagues for advice and assistance, etc are available). However, the examiners are still looking for candidates to produce answers that as far as possible within the constraints of the exam setting reflect the style, content and standards that would be expected of a competent newly-qualified accountant in a work setting.
This ‘mind-set’ is important to note. Candidates should not over-emphasise technical knowledge and skills (although these are important, as discussed below), and should aim to provide answers that address the practical tasks, issues and problems that are presented in the questions in as useful a manner as possible. 

This, of course, has to be achieved within a very tight timescale, hence the stress on time management in the next section below. For this reason, examiners are not expecting perfection in any of the elements that make up the assessment (although accurate figures are, of course, fully rewarded), and are really expecting candidates to show that they have made a reasonable attempt to address all tasks in each question as far as time would allow.
4. Time management

As mentioned above, the aim is for ‘reasonable’ and ‘useful’ outputs across all answers rather than perfection. This can best be achieved by careful analysis of the requirements of the different questions, bearing in mind that the percentage allocation of marks varies from one exam to another, and effective planning of the tasks to be carried out.
The law of diminishing returns plays a part here – where for every extra five minutes spent on a task the return in terms of marks gets less and less. As a rule, it is better to do two tasks reasonably well than to do one of them perfectly and the other badly (or worse, not at all). This involves judgement by the candidate during the exam, and is one of the skills that is best developed by attempting a number of full-length exams, under exam conditions if possible. 

Another aspect of effective time management is to ensure that the balance of time spent on calculations and on writing the textual parts of each answer is controlled. On average, the calculations marks in the exam will account for approximately 35-40%, making it in effect impossible to pass just by getting the numbers right. Review of marking schemes (or tutorial guides for FMCS exams up to June 2012) will help to provide an understanding of the way that marks are allocated, which will support the development of an effective approach to tackling the exam.
A final crucial point in terms of time management is the ‘15% rule’. This states that the candidate must achieve a minimum score of 15% in each question. Poor time management could mean that a candidate scores more than the required 40% overall for the exam, but if they score only 4 out of 30 in one question (ie 13%), they will have failed the exam.
5. Relevance of other PQ modules

The syllabus states that the SFM module ‘builds directly on the learning derived from all modules in the Professional Certificate and Professional Diploma stages, and also tests learning from the Strategic Leadership (SL) module’. Candidates therefore need to be prepared to make use of any knowledge or skills from these modules. 
SFM does not aim to duplicate any of the other assessments, and the emphasis is more on demonstrating that the candidate can draw on relevant knowledge and technical competence and combine this with the specific SFM skills (identifying problems, drawing information from a number of different sources within the case materials, exercising professional judgement, etc) to produce useful and practical answers.
Revision of content of other modules is an important part of the preparation for the SFM exam, particularly core accounting techniques such as costing, budgeting, investment appraisal, preparation of financial statements, and auditing skills in relation to internal controls, etc. 
6. Pre-seen materials

The pre-seen material for the SFM exam is issued four weeks prior to the exam date and consists of 8-12 pages of background material on the organisation and recent events.
Having this information up front means that the candidate does not have to spend time in the exam in becoming familiarised with the general nature of the organisation, funding arrangements, organisational structure, etc. It also gives some time for the candidate to become used to thinking about this particular type of organisation and its environment, particularly if the candidate works in a very different type of organisation. 
The PSM also introduces some key themes, which will be developed in the case materials themselves and may form the core of individual questions. The candidate may choose to do specific revision in relation to any themes that they feel are likely to be a significant part of the case; for example, if the budget situation as described in the PSM appears to be problematic, the candidate may choose to revise any budgeting and budgetary control techniques, including behavioural issues, from relevant modules as part of their preparation.
7. Specimen exam paper and past papers

It would be appropriate for candidates for the SFM exam to focus much of their preparation activity on practice by attempting past or specimen exams in order to develop the relevant skills of time management, etc, and this is reflected in the type of guidance provided below. 
The skills involved in the SFM assessment are the same as those examined in the Finance and Management Case Study (FMCS) exam in the previous PQ (the last sitting being June 2012). Although the format of the exam is slightly different, past FMCS papers are a relevant source of practice material for SFM candidates.
8. Guidance on syllabus aims and learning outcomes 

OVERALL SYLLABUS AIMS

	Overall aim


	A
	Determine appropriate approaches and techniques to solve a variety of problems and meet the needs of decision makers and other recipients

	B
	Apply skills, knowledge and techniques to facilitate organisational problem solving and decision making. 

	C
	Identify and evaluate management issues
 and apply relevant management theory and best practice to facilitate organisational problem solving and decision making.

	D
	Critically evaluate the results of analyses for an organisation and formulate conclusions and recommendations. 

	E
	Present information, analyses, conclusions and recommendations effectively. 


	Syllabus


	Syllabus Guidelines


	Overall aim

	Learning outcomes
	

	
	
	
	The content of this document is different to the syllabus guidelines for other modules because of the nature of the SFM module and the assessment. The SFM syllabus content consists largely of inter-related skills that are all relevant to the assessment as a whole and to each individual question, rather than consisting of fairly discrete subject areas. SFM also requires the application of knowledge and technical skills from other modules, and there is therefore less emphasis on acquiring new knowledge and technical skills.
The guidance below amplifies the learning outcomes to give students, tutors and examiners a clearer explanation of what is expected. As the nature of the SFM exam is very different from other PQ modules, much of the guidance focuses on how the learning outcome relates to the form and content of the exam materials, the approach required in answering questions, and the way in which credit is awarded in the exam marking process.


	A
	Determine appropriate approaches and techniques to solve a variety of problems and meet the needs of decision makers and other recipients
	A1)  Evaluate the organisational, professional and regulatory environments in which the professional accountant is expected to operate.


	The SFM exam materials consist of 8-12 pages of pre-seen materials (PSM) and 25-30 pages of other documents, all related to the same fictitious organisation. The information in these documents provide the candidate with an understanding of issues such as the structure of the organisation (and the candidate’s position and role in the organisation), and key aspects of the environment such as governance, accountability, legal requirements, funding, financial constraints, etc. 
Candidates are expected to ensure that any analysis, recommendations, etc take account of these factors. For example, a recommendation that the organisation should borrow to meet a shortfall in funding of a project would not be given credit if the case materials specify that the organisation does not have power to borrow.

	
	
	A2)  Determine the information required by specified decision makers.


	SFM case studies are designed so that they involve a variety of recipients (boards, senior managers, external stakeholders, etc) and outputs (reports, briefing notes, press releases, etc). Examiners expect outputs that (as far as possible in the context of the case) would assist recipients in making a decision. 
The exam materials are not intended to contain significant amounts of irrelevant information, but the candidate is required to identify the most relevant information and communicate it in an effective way to the decision maker. 
Information may be taken directly from the case materials (eg quoting a regulation) or may involve computation or other analysis to derive the required information (eg determining a unit cost). The application of relevant techniques is discussed under Aim B below.

	
	
	A3)  Formulate problems that are to be solved and determine an appropriate approach to solving them, recognising relevant constraints and assumptions.


	Questions in the SFM exam often involve solving a problem that is being faced by the organisation. To a large extent, these problems will be explicitly stated within the case: eg a copy of an email to the ‘candidate’ (ie the individual in the case scenario that the candidate is in the role of) may ask him or her to prepare a report, and the specification of that report may refer to the problem concerned. However, there may also be some requirement by the candidate to pull together separate bits of information from various parts of the case materials to determine the full scope and nature of the problem. 
The ability to determine and communicate the problem in a way that recognises constraints and assumptions clearly and effectively is an important skill within the SFM assessment. For example, the problem may be centred on one service whose mid-year expenditure is significantly over budget, and so the candidate needs to address this problem in their report. In determining the problem more specifically, it may be necessary to make clear which heads of expenditure are over budget and why. Also, before carrying out the detailed analysis or formulating options for addressing the problem, the candidate may need to highlight any relevant constraints that impact on the problem (eg this is a statutory service that can’t be scaled back, the buildings are on a long term-lease, and the organisation has a no-redundancy policy) and any key assumptions (eg that the services will need to be equally accessible to users across the region served by the organisation). 
Marking schemes provide for credit to be awarded to candidates who formulate the problem fully and clearly in their answer.

	
	
	A4)  Determine the decisions that are required to resolve the problem, taking into account appropriate decision-making criteria for the organisational and environmental circumstances.


	The nature of some decisions may initially appear to be obvious – eg in an option appraisal situation, the decision is about which option to select from those available. However, there are often subtleties that need to be recognised, such as whether ‘do nothing’ is an option. 
Also, the method that is to be used in reaching a decision may be crucial, such as the way that cost and quality factors are taken into account. 
Marking schemes allow for credit to be awarded where appropriate for a clear statement of the decision to be taken and of the process to be used for arriving at that decision, particularly where the problem is complex

	
	
	A5)  Determine ethical judgements and decisions required based on an understanding and application of ethics knowledge and ethical sensitivity.


	Ethics is a specific element of the syllabus for modules such as FA, AA and GPPE, but it also underpins the whole of the PQ (including IPDS) through the CIPFA SOPP on Ethics. Candidates are therefore expected to use their knowledge of ethics to recognise situations where ethical judgement is required and to apply relevant principles in any analysis, conclusions or recommendations. 
This is a very important element of the set of knowledge, skills and values expected of the professional accountant, auditor and financial manager (as demonstrated in IFAC’s International Education Standard on the topic – IES 4 Professional Values, Ethics and Attitudes), and is therefore an area that receives credit when demonstrated in a relevant way in a candidate’s answer. 

	
	
	A6)  Determine appropriate planning, analytical and decision-making techniques, demonstrating awareness of their limitations.


	Technical competence is assessed throughout the PQ, and it is not an aim of the SFM exam to duplicate previous assessments. However, SFM is an integrative module, and it is important that the ability to combine technical ability with other skills (such as communication, judgement and time management) is tested in a practical scenario. 
The problems presented in the SFM exam may require the use of a specific technique, such as critical path analysis, to support the candidate’s analysis, and the marking scheme will typically include an allocation of marks for:

· the selection of the appropriate technique (unless this is already stated for the candidate in the specification of the question in the case materials)
· the accurate application of the technique using relevant information from the case and/or other analyses by the candidate (see Aim B)
· correct interpretation of the result (see Aims B, D)
· effective communication to the decision maker. (see Aim E)
Revision of techniques from other modules in the PQ is therefore an important part of a candidate’s preparation for the SFM exam, including non-numerical techniques from module such as AA and BS. 

Recognition of a technique’s limitations is important as part of the communication of results to decision makers, and candidates are expected to make clear the extent to which the results can be relied on in helping to reach a conclusion. The emphasis is expected to be on providing practical information and guidance, so long lists of ‘textbook’ limitations would not be appropriate.

	B
	Apply skills, knowledge and techniques to facilitate organisational problem solving and decision making. 


	B1)  Analyse and interpret complex policy, operational, financial, legal and budgetary documents.


	In PC and PD exams, students will have become used to separate questions where the information is self-contained, relatively brief, and focused on 1 or 2 aspects of that module’s syllabus. In SFM, the information for the 3 or 4 questions is found throughout the PSM and other case materials. One of the skills the candidate is required to demonstrate, therefore, is the ability to analyse and interpret this varied information in order to make effective use of the information in answering the questions. 
The information is presented in a variety of forms – ie reports, meeting notes, emails, letters, extracts from contracts, etc. The content is also varied, including information on policy, operational, financial, legal and budgetary issues. This variety presents a degree of complexity that the candidate needs to be able to handle within the time constraints of the exam. 
Doing this effectively gives the candidate an understanding of the context in which to address the various tasks and problems within the case, and is likely to result in answers that are relevant. Conversely, poor analysis and interpretation of the case documents may result in the candidate’s approach to questions being inappropriate or even irrelevant. 
This is therefore a fundamental skill in the context of the SFM exam, and one that candidates need to work on as part of their preparation.


	
	
	B2)  Apply appropriate planning, analytical and decision-making skills, knowledge and techniques correctly, demonstrating awareness of their limitations.


	As well as determining appropriate techniques (see A6), candidates are expected to be able to apply any of the techniques from other PQ modules in the SFM exam. This involves identifying relevant information from various documents in the case materials, applying the technique correctly by performing the required computation or other process, and deriving a result.
Where appropriate, the marking scheme relates mark allocation to the discrete steps within the technique, and credit is given for work done by the candidate that is correct (or reasonable, where judgement or subjectivity is involved), even if the preceding steps may have contained errors or gaps. For example, a candidate’s critical path analysis diagram may contain errors in the way that activities have been presented, but the candidate can still obtain full credit for subsequent work that is done correctly, such as calculating the duration of the critical path from their (incorrect) diagram.

	
	
	B3)  Evaluate the findings of preliminary analyses, and determine and apply further appropriate analytical and decision-making techniques as necessary


	The issues and problems presented in the SFM exam are often complex and varied, and it is therefore unlikely that the result derived from the application of a technique will lead directly to a specific conclusion and recommendation. The result may need to be assessed for reliability (especially if estimates are involved, such as the duration of activities on the critical path) and may also need to be included as part of a wider evaluation together with political issues, the potential impact on staff and services, quality issues, practical considerations, deadlines, other constraints, etc (see also the discussion of wider evaluation in D1 below). 

There may also be a need, as a part of or following on from the initial evaluation of findings, to apply further techniques to ensure that any decision is based on robust analysis. For example, sensitivity analysis may be applied to the data to determine how changes in variables might affect the results.
The emphasis in SFM on evaluation is much greater than in PC and PD modules, where correct application of a technique may account for a large proportion of the marks in a question. It is important that candidates recognise this in their preparation and in the way they approach the allocation of time in answering questions in the SFM exam. Marking schemes make clear how marks are allocated separately for application of techniques and evaluation of results in each question.

	C
	Identify and evaluate management issues
 and apply relevant management theory and best practice to facilitate organisational problem solving and decision making.


	C1)  Identify and evaluate human resource management issues, including:

· Recruitment, selection and retention

· Performance appraisal 

· Training and development

· Job design

· Disciplinary processes

· Human resource planning 

· Redundancy/severance

· Employee relations and trade unions

· Employee welfare


	Questions within the SFM exam may include a human resource element, and this may be combined with other issues, both financial and non-financial. It is important that candidates can demonstrate that they can identify and evaluate the issues listed in C1 of the syllabus, and doing so will require an awareness of best practice in each area. 
Learning materials are available from CIFPA to support this part of the syllabus, and there are a number of reliable management text books that are suitable for developing the candidate’s knowledge in these areas. 
It is also expected that candidates will have developed some practical understanding of these issues through IPDS, and candidates are encouraged to obtain some experience in these areas within their workplace alongside their study of SFM so that they can bring that practical experience into their approach to addressing the relevant issues in the exam. For example, most candidates will be familiar with their own organisation’s performance appraisal system through being appraised by their line manager on a regular basis. This could be augmented by reviewing the policy and operational documentation that the organisation has for their appraisal scheme, comparing with best practice as described in management literature, and possibly comparing with other organisations by discussing with fellow students or reviewing relevant articles in magazines such as Public Finance or Public Money and Management.

	
	
	C2)  Apply relevant management theory and best practice in determining suitable conclusions and recommendations within the context of the organisation
	As well as dealing with the human resource issues mentioned in C1, candidates need to be able to draw on other management theory and best practice from the PQ, particularly from modules such as BS, BM and SL.
The focus of SFM questions involving a management issue is on providing solutions to the practical issues presented in the case, rather than on theoretical knowledge. Marking schemes allow some credit for use of relevant theory, but only to the extent that this theory is applied in a relevant way to the case study situation. Candidates need to develop the ability to get an appropriate balance between recognising the theory that relates to a particular situation and addressing the specific problem in a practical and problem-solving manner.
For example, the case materials may include content that suggests that a member of staff is failing to perform to the required standard and that the recruitment process used to appoint the individual may be part of the reason. A candidate’s answer may refer to best practice in recruitment (one of the topics listed in syllabus learning outcome C1), such as the need to have a proper job description, the correct way to set up an interview, etc. However, the bulk of the answer should normally focus more on what was wrong specifically with this organisation’s recruitment process and what they need to do to deal with this individual’s under-performance and to ensure that future recruitment is of a higher standard.

	D
	Critically evaluate the results of analyses for an organisation and formulate conclusions and recommendations
	D1)  Evaluate the results of analyses and demonstrate professional judgement in formulating conclusions and recommendations appropriate to an organisation’s political, cultural, economic, legal and environmental context.


	Learning outcome B3 refers to initial evaluation of the results obtained from the application of a technique. D1 is also about evaluation, and highlights the need for conclusions and recommendations to be based on a full evaluation of all relevant information. This may involve combining the results from more than one analysis, and the candidate needs to demonstrate the ability to manage this complex information and evaluate it carefully. 
Note that ‘evaluate’ is defined in the CIPFA verb table as ‘find out or state the value of’, which in this context implies that the candidate must go further than simply stating results, and must also discuss the relative importance of each result in working towards valid conclusions. Note also that the overall aim D refers to the need to critically evaluate results, which means that the candidates should not simply accept statements or assertions at face value, but should be prepared to challenge these where appropriate. These are high level skills, particularly when combined with the need to exercise judgement (as stated in D1), and to do so within the organisation’s particular context (political, etc).
A fairly simple example would be where the candidate has identified that of two options for acquiring and asset, option 1 is cheaper than option 2 (the initial result, as discussed in B3). This finding could be evaluated first by determining how much certain variables would need to change for option 2 to be the cheaper option (further analysis, as per B3). This may not be enough to reach an overall conclusion, as a separate analysis may have shown that option 2 provides a better location for staff and other qualitative benefits. The candidate therefore needs to evaluate these separate and conflicting results (‘critical’ evaluation, D1), using judgement and an appreciation of the context.
The end result of this process should be a set of clear, relevant and useful (from the decision maker’s point of view) conclusions and recommendations. 

The marking scheme will have a specific allocation of marks for conclusions and recommendations where these are required in a question (they may not be required, for example, in a briefing note), and the total marks for this aspect of the case study is typically in the region of 10% overall.


	
	
	D2)  Evaluate the meaning and implications of conclusions and recommendations for an organisation's management/financial management strategies and policies, in the context of appropriate professional standards and ethics.


	The conclusions and recommendations produced from the process described in D1 may themselves require some evaluation. This may, for example, relate to an action plan, demonstrating that the recommendations are practical and achievable. Or it may require noting that the conclusions and recommendations impact on other areas of the organisation’s activities (eg following implications through to future budgets, or a need to review the organisation’s disciplinary procedures).
Again, this is a high level skill that candidates may not have had to demonstrate in other modules. Questions are likely to indicate when this is required in an answer, as it may not always be essential. When required, it would typically be no more than 10% of the marks for that question.

	E
	Present information, analyses, conclusions and recommendations effectively. 


	E1)  Present information, analyses, conclusions and recommendations using methods and formats appropriate to the needs of specific recipients and decision makers.


	‘Present’ in the context of the SFM exam means much more than simply making reports, etc look good on the page. It is part of the overall ‘usefulness’ category that examiners use (along with calculations, evaluation and recommendations) in the formulation of marking schemes. This category of marks is relevant to a number of learning outcomes in the SFM syllabus, where solving problems, meeting the needs of decision makers, providing practical recommendations, taking account of the organisational context, etc are all emphasised. 

One aspect of presenting answers appropriately is to do with using formats. Questions typically require the output to be in the form of a report, briefing note, letter or other common form of ‘business’ communication. There is no strictly prescribed rubric that candidates are required to follow, and examiners give credit for any reasonable approach, recognising that there are a variety of equally acceptable house styles that candidates may be familiar with. However, candidates should ensure that they follow any instructions in the question that indicate the form and content expected, and refer to learning materials and other sources of examples of best practice to identify the characteristics expected of each format; eg:
Reports would normally have:

· a clear overall heading with title of report, date, author(s) and recipient(s)

· an introduction,  background, analysis/evaluation, conclusions, recommendations (or other suitable breakdown into sections, depending on the nature of the exercise)
· formally presented and referenced appendices (with additional working papers for the examiners’ reference, but not formally part of the actual report)

· a clear, professional, formal and discursive style

· section headings

· formally numbered sections and/or paragraphs

Briefing notes would normally have:

· a clear overall heading with title of report, date, author(s) and recipient(s)

· a brief introduction (may not always be necessary)
· section headings

· no numbering of sections (or a very simple numbering approach)
· briefly stated individual points, focusing on facts and figures

· minimal appendices (may not always be necessary)

Part of the skill set required in the effective use of formats is in determining the type of information and the level of detail that is required (as highlighted in E2). The case study materials contain a large amount of information, and candidates need to ensure that they present answers that focus on what is most relevant and do so in a way that makes it easy for the decision maker to assimilate, understand and make use of.

Marking schemes allow for credit to be awarded for correct use of formats, appropriate style and language, overall usefulness to the recipient, user-friendly inclusion of tables, diagrams, charts, etc, visual clarity and neatness, and overall impact. The quality of handwriting is not given credit per se, but if it is impossible for the examiners to decipher what is written, they cannot give that content credit.

	
	
	E2)  Determine the type of information and level of detail appropriate to specific recipients and decision makers.


	

	
	
	E3) Present clear and concise reports, briefing notes and other forms of communication to provide relevant information, analysis, conclusions and recommendations to decision makers.


	


� NB – all these aims are tested within severe time constraints. 


� This includes all management areas covered in modules such as Business Management, Business Strategy and Strategic Leadership as well as the additional topics indicated in learning outcome C1.


� This includes all management areas covered in modules such as Business Management, Business Strategy and Strategic Leadership as well as the additional topics indicated in learning outcome C1.
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